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I NTf.:ODUCT I ON 
In August of 1989, Portsmouth Public Schools, Portsmouth 
Virginia, implemented a program designed to assist 
economically disadvantaged students that had been identified 
as potential dropouts. The program was sponsored with 
federal funds provided by the Southeast Virginia Job Training 
Council, and it was being taught at Churchland Junior High 
School. The course was entitled Education For Employment and 
was offered to students in the seventh and eighth grades. 
The purpose of Education For Employment was threefold. 
It presented the student with the basic employment and living 
skill·s that 1,Jould becDme F2ss,2nti.:::tl u.pon li:=:-c-:1.ving s,chool. It 
assisted in keeping the student enrolled in school while 
helping the pupil reap the rewards of an academic program. 
It also aided in keeping the student enrolled in school while 
obtaining the bene~its a~ a vocational program. 
The Education For Employment curriculum integrated pre-
employment, employment, basic living skills and career 
exploration with remediation in English and Mathematics. It 
was intended to be taught using a variety o~ methods and in a 
manner that allowed the student the opportunity to succeed. 
STATEMENT OF THE PROBLEM 
The problem of this study was to determine the academic 
improvement of Education For Employment students at 
Churchland Junior High School after their first year of 
enrollment. 
RESEARCH GOALS 
This study was undertaken to determine the success of 
Education For Employment students at Churchland Junior High 
School after a one year enrollment period. The program was 
designed to improve the student's per~ormance in school. 
The objectives of the research were: 
1. To determine improvement in the students• overall 
academic proficiency, 
2. To determine improvement 1n the students• English 
proficiency. 
To determine improvement in the students• Mathematic 
proficiency. 
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BACKGROUND AND SIGNIFICANCE 
Children born into poverty and raised in an environment 
that presents life's opportunities as a way of life for 
"othet· people" 1··un an e:dgent t·isk of- disappointment. When 
given the advantage of an education, a lamentable number of 
these children run the risk of failure. While educators have 
identified many reasons for this dilemma, they are still 
struggling to uncover a solution that will present these 
students with an opportunity for success. 
In the late 1950's, most school systems began to 
structure themselves after a comprehensive model created by 
,J 21.rot=:s B. Cc, nc::i nt. There were three main objectives to his 
mo c:i('2 l " Fit·st, it p1···0'--l:i.c!ed -=-.. ,;;er1er·;3_l (=2ducat.ic.1r·1 for .;:.-..11 
studi:?::nt '5. 
individuals who wish to enter the work force upon graduation 
-F;-c:iJT: hti:.]h ~~c:hool~ ,::·:"tnd -f:ina.11),,.., it::. prc1 ...,1ided ~3-:=\tis-fa.ctor·--/ 
college preparatory programs ~or those pupils that wish to 
attend institutions of higher learning. 
This model however does not meet the rising demands of 
':::-oc:tety todc:'ly .. 
Brown (1984, p. 11) stated that today's education system 
fails to deal with the mathematical, scientific, and 
technological education o~ 40 percent of the school 
popu.12:,.t ion. To meet the needs of today's work force, as well 
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as the needs of our nation's economy, a more conservative and 
vigorous academic curriculum must be required of all 
studE-.~ntr.;;. This increased emphasis in 
academics multiplies the chance of failure for economically 
disadvantaged students. 
Policy makers, and educators alike, are trying to 
determine ways to break down the barriers that stand between 
the economic and educational struggles. Over the past two 
decades, billions of dollars have been spent on educational 
programs for economically disadvantaged children and an 
identifiable improvement can now be seen. The most visible 
of these programs is a preparatory pre-school experience 
known as Head Start. (Chubb, 1987, p. 228) The 'SLtccess o-f 
this program has primarily been determined by the decrease in 
the drop-out and truancy rates. 
While these pYograms have been successful at reducing 
truancy and increasing school retention among special needs 
students, the question still remains. Do programs designed 
for economically disadvantaged students assist them in 
meeting the academic demands that will be necessary -for them 
to seek gain~ul employment and escape the trap of poverty? 
In a study to compare academic performance between 
public, catholic, and private school students, it was proven 
that a student's academic performance is directly related to 
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their school attendance, (Coleman, Hoffer, Kilgore, 1982) 
The correlation of academic performance and school attenda~ce 
gives evidence to the fact that students enrolled in the 
education for employment course at Churchland Junior High 
School should improve their academic performance by lowering 
the rate of classroom absentees. 
LIMITATIONS 
This study was based on the following limitations: 
1. The research was limited to a population of 46 
special needs students at Churchland Junior High 
School, Portsmouth, Virginia. 
2. The research was limited to standardized tests 
given at the beginning and again at the e~d o~ the 
the school vear. 
3. The research was limited to grades recorded at 
the end o~ the 1989-1990 school year and the year 
prior. 
ASSUMPTIONS 
This study was based on the ~allowing assumptions: 
1. There has been an overall improvement o+ school 
attendance among the students enrolled in the 
Education For Employment program. 
2. The students enrolled in the Education For 
Employment program have the mental capacity 
to show improvement within one year. 
3. The standardized test, given tc measure per-
~ormance levels 1 were valid indicators o~ student 
achievement. 
PROCEDURES 
At the beginning o~ the 1989-1990 school year, the 
students were given a standardized Test for Adult Basic 
Education Skills (T.A.B.E.l to measure their abilities in 
both English and Mathematics. This test was designed to 
evaluate the student's pro+iciency by grade level. The test 
was repeated at the conclusion o+ the school year and 
compared against each other. In addition to the standardized 
testing. 1989-1990 year end grades in English, Mathematics, 
and overall per~ormance were compared against year end grades 
in English, Mathematics and overall per~ormance ~or the 1988-
1989 school year. This along with having the students retake 
a skills test given at the beginning o~ the school year 
allowed a comparison to be made between past and present 
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academic performances. 
DEFINITION OF TERMS 
Terms used in this study were de~ined as ~allows: 
1. Economically Disadvantaged Students - students 
that come ~rom households that qualify ~or 
government assistance. 
2. Education For Employment - A course designed 
to teach students basic employment and living 
skills to special needs students that are 
economically disadvantaged. 
Special Needs Students - Students that have been 
identi-fied as potential drop-outs. 
4. T. A .. B. E. f;. -·- Stand.:?-.1·· di zed test t h,:::i.t L.!3.!. -fot· g.du.1. t 
OVERVIEW OF CHAPTER 1 
In Chapter 1 of this study, the problem and research 
objectives were identified. The problem stated was to 
determine the academic improvement of Education For 
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Employment students at Churchland Junior High School, 
Portsmouth, Virginia. The background and signi~icance for 
the study, its limitations, assumptions and the definitions 
of various terms have been stated. In addition, a brief 
description of the procedures involved in carrying out this 
research have been discussed. 
In the following chapters, the literature related to 
this study will be reviewed, the methods and procedures used 
to collect and to treat the data will be discussed in detail, 
and an analysis of the findings of the study along with the 
recommendations and conclusions will be presented. 
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CHAF'TEi? I I 
REVIEW OF LITERATURE 
While the research on special needs educational programs 
for at-risk secondary school students has proliferated over 
the years, most of the research has focused upon its 
effectiveness based upon an increase in school attendance and 
a decrease in drop-out rates of this special student 
population. The problem of study was to determine the 
academic improvement of Education For Employment students at 
Churchland Junior High School after a one year enrollment 
This chapter contains information on the 
disadvantaged student~ the at-risk population and the 
importance of developing successful programs to meet the 
needs of these students. 
THE DISADVANTAGED STUDENT 
Society has produced a school population of students 
who have given up competing for success and are destined for 
-F,,'I i 1 Ut"•':2. T hesF:: 11 nl:"2W t'::! du.cat i c:i n u. nde r·c l a·:;:;s '' ,,,.. t·E· !:it u.dE• nt ,::: 
usually born into poverty with parents that are uneducated 
and suspicious of schools as an institution. 
T ... n .:,,;_ddition t hf2 cc:immon D ·f= p C) V (-?.• 1··· t. \/ E1.nc:i 
illiterate parents, most o-F these students are living in 
single parent households. The U. S. Census Bureau predicts 
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that by the year 1996 fifty percent of all students will be 
living in single parent homes. 
students tend to share several behavioral traits in their 
school performance. They are the students most frequently 
tardy, truant and suspended. They retain lower test scores 
and class grades; and they move from school to school more 
frequently than other students. <Bt·own~ 1984, p. 134) 
The household environment is not the only contributor 
towards failure of special needs students. Many of t hf::se? 
students will argue that their peers are responsible for 
their lack of learning. A dilemma facing high achieving 
black students in inner-city high schools is peer pressure 
against academic success. Those students who perform well 
academically suffer verbal and sometimes physical abuse for 
"selling out theit·· Ec>thnic t·oots a.nd a.cting \.'Jhite." 
This predicament c:ou.p J.F~·d 
with delusions o+ grandeur and instant exposure to drugs and 
sther crimes, discourages special needs students and removes 
any tncentive ~o receive an education. Without incentives, 
school becomes a burden and most special needs students 
become drop-outs. 
When students drop out of school their lives are forever 
Their chances of obtaining gainful employment 
and becoming contributing members of society are greatly 
1··educF2d. Dropouts make up the largest percentage of 
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Linemployed people throughout the country. Across the nation 
twenty seven million citizens are functional illiterates and 
between forty and sixty million Americans are marginally 
This is directly related to the drop-out rate. 
Local governments spend millions of dollars annually to 
support or incarcerate the unemployed while loosing millions 
of dollars in potential taxes. (Cavzos, May 1989, pp. 6-15) 
In spite of this, funding for at-risk students continues to 
b1.=., i.nsuF·fic:ient. 
THE DISADVANTAGED POPULATION 
Although there has been a downward trend in school 
enrollment over the past several years, the at-risk 
population has been on the rise. 
\'F?.':::.t.e1·-ciay·s spec:: i al nf:::ed~,; students. '' (Snyder, September 1989, 
p,: / ,J These statistics point out a need to address the 
According to Snyder, the proportion of minority students 
has increased, particularly in urban school systems. 
of the high fertility rates of minority women and continued 
immigration this trend is expected to continue. 
fertility rate (the number of births per 1000 women ages 15-
For Whites was 68, 
Hispanics it was 96. 
E: l a.c ks :i. t ~·~ \..J •• _1 !I 
The fertility rate fer lower income 
families is much greater than families of higher income. The 
1 1 
fertility rate for families making less than $10,000.00 per 
year was 96 while the fertility rate for families making over 
$35,000.00 per year was 55. The fertility rate is also 
directly related to education levels. Women who have not 
completed high school have a fertility rate of 93 and women 
with five or more years of college have a fertility rate of 
58. These different fertility rates for population sub-
groups will have a significant impact on future student 
populations. (Snyclt:'?t·, 1989, pp. 6-9) 
The proportion of children living in poverty rose from 
fifteen percent in 1970 to twenty two percent in 1983. 
(Snyder, 1989, pp. 6-9) From all indications this trend will 
continue to increase. Thirteen percent of all children born 
are born to teenage mothers. Twelve percent of the infant 
population are born to parents that will divorce before the 
child is eighteen. Fi~teen percent o~ all children born will 
live in households where neither parent is employed. 
(Cavazos, 1989, pp. 6-15) All of these factors are directly 
attributed to the development of special needs students. 
By the year 2000, one third o~ the American population 
will be disadvantaged and at risk. Many at risk children 
never receive the needed support of their families and they 
go through life without encouragement towards success. 
Children o~ the ghettos and barrios live in two separate 
The world at home has nothing in common with the 
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world in the classroom. For these students going back and 
forth from home to school each day would be comparable to 
taking a trip between two very different countries. This 
however does not make it impossible for special needs 
students to identify with academic goals. (Cavazos, 1989, 
pp. 6-15.) 
DISADVANTAGED PROGRAMS 
Secretary of Education Lauro F. Cavazos stated: (1989, 
p.. 6. ) 
Whether rural or urban, children 
of poverty often live on islands of 
culture and economic isolation far 
from the world of school, books and 
learning. They can not leap in a 
single bound from one world to 
another. They need bridges to help 
them span the gap, strong bridges 
built form innovative plans, with 
whatever tools can be found, by any 
and all who will help. 
We live in a time when our student population is 
becoming increasingly diversified in terms of race, culture 
and socio-economic backgrounds. Because of this we must 
develop good schools .. Sister Ruth Angelette stated that 
For this reason it is 
essential that successful programs for special needs students 
be clr.~\11:~li::;pc2d:1 
After reviewinq the many published reports and research 
surveys on at-risk and special needs programs, one encounters 
a tidy list of generalized recommendations based largely on 
the outcome of successful well funded projects. 
these projects may not be economically ~easible +or many 
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school systems. These programs produce common sense 
recommendations such as a need for mentors~ sustained 
counseling, concentrated remediation and improved incentives 
~or student retention. These programs also come to the same 
general conclusions. Successful at-risk programs must be 
cohesive and integrated, that they must take into account 
both the active and the cognitive needs of the students and 
they must be taught by devoted well trained professionals. 
(Hasha, 1987, pp. 256-263) 
Most at-risk programs designed to meet the needs of 
disadvantaged students will rarely follow the neat, 
generalized models laid out in most of the subjects 
researched. A new program will be filled with unforeseen 
problems that are, however, survivable. (Cohen, 1989, pp. 
13-16) If a new program is going to be successful, people 
must be wil:ing to work hard, to give of their time and 
imagination. Teachers and principals are most central to 
this undertaking. They need ta see their jobs in broader 
terms, extending beyond the classroom and into the homes of 
the special needs students. This is accomplished by allowing 
the students to teach the education lessons of their 
environment. To assist in its success a disadvantaged 
program needs to find wavs to draw parents into the process 
and to help them expect more of themselves, their children 
and society. If parents in poverty pass on their own low 
expectations to their children the children will be without 
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hope. T~\= tc=\c·1-1at-~ n~ thP~~ r.irncir~m~ need to demand more o+ '·- --~. ~ - -· -· --- - -, -···- . 
the at-risk student, not less. Higher expectations produce 
higher results. By strengthening student expectations and 
setting up speci+ic goals, students gain the incentive they 
need to make school a priority. (Cavazos~ 1989 pp. 6-15) 
SUMMARY 
It is obvious that the future population of school aged 
children will consist of a large number of special needs 
students. In many urban areas the number of students 
identified as having special needs exceeds that of the 
regular student. By developing successful programs that meet 
the needs of these students we can reduce unemployment and 
illiteracy. This will reduce the amount of money government 
is spending on social programs and incarceration. As a 
result of these programs we will produce a more productive 
literate society that will increase our tax base while 
educing the cost of social programs. 
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CHAPTER III 
METHODS AND PROCEDURES 
The problem o~ this study was to determine the academic 
improvement o~ Education For Employment students at 
Churchland Junior High School a~ter their ~irst year o~ 
enrollment. The purpose o~ this chapter was to identi~y: (1) 
how the population was selected~ (2) the instruments used to 
obtain data, (3) methods o~ data collection and (4) the 
treatment a~ the data. 
POPULATION 
The Education For Employment program at Churchland 
Junior High School during the 1989-90 school year was made up 
o~ 46 economically disadvantaged students enrolled in both 
the seventh and eight grades. All participants were at least 
one grade level behind. Seven o+ the students had been 
labeled as handicapped. :~A were retarded and one learning 
disabled. They were mainstreamed into the program with 
little to no additional assistance. Six o~ the students 
either withdrew or trans+erred to another school leaving a 
total population o+ 46 students +rom which data was 
collected. 
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At the beginning o~ the school year, the students were 
given a standardized T.A.8.E.S. to measure their abilities in 
both English and Mathematics. The test was evaluated by a 
grade level score and was repeated at the end o~ the school 
year to determine individual improvements. Also at the 
beginning o~ the school year a pre-test on basic job skills 
and survival skills was given to each student. This test was 
also repeated at the end o~ the year to determine 
i. mpt-ovements. They were evaluated by the use o~ standard 
The final instrument used was a chart designed to 
compare each student's end of the year grades in English and 
Mathematics for the 1989-90 school year to the English and 
Mathematics year end grades of the 1988-89 school year, 
Data collection for test results were collected and 
evaluated at both the beginning and the end o+ the school 
Results were charted and compared. 
were then charted and compared to determine i+ improvements 
h.2-. c:l bi:2 (,~ n rni:.". de, 
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STATISTICAL ANALYSIS 
Results of the T.A.B.E.S. were tabulated and given a 
grade level score. Each student"s year end score was 
compared to his beginning o~ the year score to determine i~ 
there was academic improvement. The degree of improvement 
was then recorded. To determine the central tendencies o~ 
this data the mean was used. 
Results of the pre- and post-test were tabulated and 
given raw scores. The mean was then computed for both the 
pre-and post-test and the results were used to determine 
academic improvements. 
Results o~ ~~e students vear end grades for the 1988-89 
schocl year Nere compared against the students 1989-90 year 
end grades to determine academic improvement in the students 
quality point average. This was done by finding the class 
mean in English, Math, Science, Social Studies, and overall 
grade point average. The end of the year means for the 1988-
89 school vear were then compared to the means of the 1°89-90 
school year to show academic improvement, 
SUMMARY 
This chapter has described the methods and procedures 
18 
used to collect and analyze data. In Chapter the findings 
of the research will be presented, along with an analysis of 
the statistical data. 
1 9 
CH(.:iPTEP I',) 
FI ND I Nf.3S 
The purpose of this chapter was to present the results 
of the data collected. The problem of this study was to 
determine the academic improvement of Education For 
Employment students at Churchland Junior High School after 
their first year of enrollment. This was accomplished by 
having the students take two sets of tests at the beginning 
of the school year and repeating the tests at the end of the 
Results were compared to show grade level and 
performance improvement. To show overall improvement in the 
quality point average of the students, year end grades for 
the 1989 school year were compared to the year end grades for 
the 1990 school year. 
GRADE LEVEL IMPROVEMENT 
To determine the grade level improvement of the 
participating students, a standardized test used to determine 
Adult Basic Education Skills CT.A.B.E.S. ,Form 5) was 
admini~tered in October o+ 1989. The same test was 
administered in May of 1990 using a different form 
The tests were graded and each student 
was assigned a grade level score in the areas of Vocabulary, 
20 
T.A.B.E.S. GRADE LEVEL COMPARISON 
c3 0 0 > :s t"I ~t"I C/.l >. 0 0 '"d 0 ~~ '"d t"I Q < 0 :s :s '"d 0 t-u> ~ t'tj ::t1 t'tj > '"d '"d :s t"I :::.:: :s ::r: Q ::t1 2 < > ::t1 
td ::t1 C:> H~O:i> ~~ t'tj Q t"I t'tj t, > § ; 1-3 1-3 0 t'tj 1-3 C/.l C: H t't t'tj Q > ::r: > t, '"d ::r: HQ C/.l > 2 t'tj > 1-3 1-3 1-3 0 tz:l HQ Q TEST ::t1 H H C/.l C/.l Otzj 
STUDENT FORM i-< C/.l 0 0 2 H 2 2 o· C/.l 
2 
1 3.4 2.1 2.3 3.3 3.5 ---------"'------,-.---------------------------~ 
6 5.6 5.~ 6.'3 6.4 2.3 2.6 6.5 5.0 · 
.2 ~--5 _____ _5~8 ,_3,3 ,_5,6 ____ 3.0 -- 7.8 2.6 6.9 5.0 ------~------------ ------------
6 6 5 6. S 8.1 8.1 10.0 5.8 7,5 6.4 
.._ __ 5 ______ 6 6 ... 4 . .9 .. 6. ) ____ 3. o -- 8.6 5.2 3.0 5.4 ------~------------ -----------· 
6 10 C 10.( 7.1 7,3 9,1 9,1 6.5 8.5 
4 5 2.1 2.1 2 3 1 4 ~--------t----------~---- ---------- 0.9 1.3 1.8 1.6 ------~----------------------------
6 '3.2 '3,.2 '3,7 3,7 1.8 1.8 3.8 3.0 
5 5 5,5 9,9 8.6 8.0 ________ ... ____ ... ____ --------------- 6.3 3,2 3,2 6.4 ------~----------------------------
6 9.0 10.9 10.9 10.9 8.2 6.1 10.9 9.6 
6 5 2.9 2.4 3.4 2.5 1,3 1.3 J.O 2.4 -------- -------------------------------------------------------------
6 4.6 4.6 4.4 4.4 2.2 2.0 3,8 3,7 
7 5 6.2 6.2 -------- ----~---- 4.7 5.6 5.2 4.9 9.5 6.0 -------------------------------------------------
6 6 4 6 7 5.0 6.4 10.0 5. 3 10. 9 7 3 
8 5 .9 __ 8_ 1_0_.9_ 6 9 3 7 8 6 --------------------- 8 6 10 9 8 5 -----------------------------
6 10 c; 10 c; 8 9 8 9 10 9 10 9 10 9 10 1 
9 
__ 5 ____ ~4 9 ~5 o ..,_6 o ____ 4 4 ___ 3 9 _,,_2 6 __ 4.j ____ 4 5 _____ _ 
6 6 8 6 8 9 0 9 0 5 5 5 5 8 3 7 2 
10 5 2 1 2 4 - -------- ---- ----
_ 4 4 ____ 1 4 ___ o 9 _,,_ 2 ~- _ 1 8 ____ 2 _o ____________ _ 
?. 2 2 2 6 4t:i 22 1.4 22 10 26 
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T.A.B.E.S. GRADE LEVEL COMPARISON 
c3 0 0 > Es t-1 ~t-1 Ul > 0 0 '1j 0 ~s; '1j t-10< 0 Es Es '1j 0 '1j > gl J::rj ::0 J::rj > '1j '1j Es t-1 2:S: ::c:o ::0 2 <>::ti 
td ::0 c:: > Hs;O> s;~ J::rjO t-1 J::rj t:I > § ~ 1-3 1-3 0 J::rj 1-3 UlC:: H t-1 J::rj 0 > ::c: > t:I '1j ::c: HO Ul:X:,.. 2 J::rj 
TEST > ~ 1-3 1-3 1-3 
0 J::rj HO 0 ::ti H H Ul Ul OJ::rj 
STUDENT FORM t-< Ul 0 0 2 H 2 2 o· Ul 
2 
11 ___ 5 _____ 5 8 4 7 5 1 1 4 5 5 2 3 4.2 4 1 ----- -----i------ --------- ------------· ----- ------------------
6 6 5 6 5 7 8 7 8 8 3 8 3 8 3 7 6 ~ 
12 5 5 2 6 2 7 1 5 9 8 6 7 0 7 7 7 3 --------- ----------------- --------- ------
..., ______ ----- ------------------
6 8 7 8 7 7 3 7 6 10 0 10 0 7 5 8.5 
1~ 5 
6 6 5.4 7.2 4.9 6.3 4.2 6.3 5.8 --------- ----- --~--- ------- --------- ------ ------- ----- ------------------
6 7.0 6.5 7.8 7.9 8.4 8.4 10.0 8.0 
14 5 3.5 2.9 4.3 2.3 1.8 1.3 
2.2 2.6 
--------- ----- ----- ------- --------- ------ ------- ----- ------------------
6 5.1 5.1 7,4 7.4 7.9 7.9 5.0 6.5 
15 5 
6.2 3,3 4.8 2.3 5.5 4.2 2.2 4.1 -------- ----- ----- ------- ---------- ------ ------- ----- ------------------
6 7 4 7.4 6.7 6.7 10.9 8.8 8.3 8 0 
16 5 5 2 3.1 6.9 4.6 4.9 
6.2 7,7 5 5 -------- ---- ---- ~------ --------- ------ ------- ----- -------------------
6 5 3 4 9 7 1 6.6 5 4 8 1 8 3 6.5 
17 5 3 5 3 3 6 5 3 7 
4.6 2 6 1 8 3 7 
-------- ---- ---- ------ ---------- ------ ~------ ----- ------------------· 
6 4 8 4 8 7 0 7 0 5 4 4 5 10 C 6 2 
18 5 5 5 8 8 7 2 5 9 10 9 6 
2 10 5 7 9 -------- ---- ---- ---------------- ------ ------- ----- -------------------
6 10 9 10.9 10 0 10.0 10.9 10.9 10. S 10 6 
19 5 3.2 
2.3 5 8 2.8 J,9 2.5 5.0 3.6 -------- ---- ---- ------ ---------- ------ ------- ----- -------------------
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6 5.0 s.o 7.8 6.4 10.0 8.0 10.5 7.6 
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30 7.0 10.s 6.4 ------------------------------
6 6.t:; 6.t:; 6.15 8.0 8.0 8.0 10.G 8.0 
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5 ]_;J_ l-_D.;J 8.2 7,7 1.8 2.2 2.2 5.8 ------ ----- -------------------- -------- ------ --------- ------
6 10.4 10.9 9,1 9,1 9.2 9.2 8,3 9.5 
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Comprehension, Math Comput2tion, Math Concects and 
Applications, Language Mechanics, Language Expression, and 
Spe11iniJ:: The mean of these scores was determined to show 
each students overall grade level score. 
Ninety-eight percent of all students tested showed grade 
level improvement in their Vocabulary. The grade level mean 
for test form five was fifth grade one month. The grac:le 
level mean for test form six was sixth grade six months. 
After comparing the overall mean of farm five to the overall 
mean of form six, it was determined that the population 
improved one grade five months. 
Ninety-eight percent of all students tested showed grade 
level improvement in their Comprehension ability. The (J1·-ade 
level mean for test form five was fifth grade two months. 
The grade level mean for test form S!X was sixth qrade eight 
mCJnt hs. 
overall mean of form six. it was determined that the 
population improved one grade six months. 
One hundred percent _ .. , .. !_JT" students tested showed 
level improvement 1n their Math Computations. 
level mean for test form five was fifth grade one month. The 
grade level mean for test form six was seventh grade three 
mont h·,s. After comparing the overall mean of ~orm five to 
form six, it was determined that the population improved two 
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grades two months. 
One hundred percent of all students tested showed grade 
level improvement with their Math Concepts and Applications. 
The grade level mean for test form five was fourth grade 
second month. The grade level mean for test form six was 
seventh grade three months. A~ter comparing the overall mean 
of form five to the overall mean of test six, it was 
determined that the population improved three grades one 
Ninety-eight percent of all students tested showed grade 
level improvement in their Language Mechanics. 
level mean for form five was fourth grade nine months. The 
grade level mean far form six was sixth qrade seven months. 
After comparing the overall mean of ~orm five to the overall 
mean of form six. it was determined that the population 
,-; , ... ,.:-:, rl;:::, 
7:J • •..• ·- .•.• rnc:1nt h:=. ,1 
Ninety-eight percent of all students tested showed grade 
level improvement in their Language Expression. 
level mean for test form five was fourth qrade five months. 
The grade level mean for test form six was sixth grade three 
ffiOi""it h;:;; u 
determined that the population improved one qrade eight 
Ninety-eight percent of all students tested showed grade 
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level improvement in Spelling. The grade level mean for test 
form five was fi~th grade two months. The grade level mean 
for test form six was seventh grade six months. After 
comparing the overall mean of test form five to the overall 
mean of test form six~ it was determined that the population 
improved two grades four months. 
Ninety-eight percent of all students tested showed an 
overall improvement in their grade level mean. The 
individual grade level mean for test form five was fourth 
grade eight months. The individual grade level mean for test 
form six was sixth grade nine months. It was determined that 
the population improved its overall grade level mean two 
years one month. 
PERFORMANCE IMPROVEMENT 
To determine the performance improvement of the 
participating students, a test of basic living and Job 
seeking skill was administered 1n September and June 
respectively. The test was graded on a one hundred point 
scale. Improvement was determined bv comparing the results of 
the test given at the beginning a+ the school year to the 
results of the same test given at the end of the year. One 
hundred cercent of all students tested showed improvement. 
The population mean of the test administered in September was 
twenty eight. The population mean of the test administered 
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SKILLS TEST COMPARISON 
STUDENT PRE-TEST POST-TEST 
1 18 83 65 
2 23 ·~ 86 63 
3 21 86 65 
4 07 73 66 
5 37 93 56 
6 09 73 64 
7 17 76 ~. 59 
8 21 82 62 
9 09 72 63 
10 29 86 57 
11 36 95 59 
12 44 86 42 
13 26 86 60 
14 21 82 61 
15 21 84 59 
16 77 96 19 
17 27 88 61 
18 42 91 49 
19 21 79 58 
20 29 89 60 
21 39 90 51 
22 37 91 53 
23 26 93 67 
24 17 79 58 
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SKILLS TEST COMPARISON 
STUDENT PRE-TEST POST-TEST 
2 '> 31 88 57 
2fi 33 " 89 56 
2? 23 85 62 
?R 27 87 60 
2Q 29 86 57 
. 10 26 85 59 
11 14 76 62 
1? 39 94 55 
11 31 89 58 
14 .38 89 51 
1 '> 11 72 61 
16 .39 94 55 
17 09 73 64 
38 23 81 58 
.39 34 88 54 
40 42 96 54 
41 47 98 51 
42 29 84 55 
41 21 79 58 
44 29 84 55 
45 46 92 46 
46 27 84 57 
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1n June was eighty-+ive. After comparing the population mean 
o+ the first tP~t to the copulation mean o+ the second tPct 
an improvement ur fifty seven points was determined. 
QUALITY POINT AVERAGE IMPROVEMENT 
To determine the improvement in the participating 
students' quality point average, year end grades for the 1989 
school year were compared to the year end grades of the 1990 
school year in the areas o+ English, Math~ Science, and 
Socia.I f3tudi<=~s. Quality points were determined on a ~our 
point scale, with ~our points awarded for and !I . .t\.11 1··1 :I 
c1.lrJi:1l·"df,?d -fc:i1··· i:i. ''F''. iJui:~lit·/ poj_nt -:::l.Vet-aqe£-;. t•iet-,:::.• compa1· .. ed in 
each o~ the pervious mentioned areas as well as individual 
overrall quality point averages. 
Seventy percent of all students participating showed 
improvement in their 1990 English grade compared to 1989 
Thirtv-three percent remain the same. The 
English quality point average for the tested population in 
The English quality point average for the 
tested population in 1990 was 1.30. It was determined that 
the overall improvement in the English quality point averaqe 
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Fifty-seven percent of all students participating showed 
improvement in their 1990 Math grade compared to their 1989 
~arty-three percent remained the same. 
quality point average for the tested population in 1989 was 
The Math quality point average for the tested 
population in 1990 was 1.48. It was determined that the 
overall improvement in the Math quality point average was 
11 72 .. 
Seventy-six percent of all students participating showed 
improvement in their 1990 Science grade compared to their 
1989 Science grade. Twenty-four percent remained the same. 
The Science quality point average for the tested population 
in :!. c_;,99 ~ ... J.s.s ",:;i3 = The Science quality point average for the 
tested population in 1990 was 1.86. It was determined that 
the nverall improvement the Science oual~ty point Average 
Sixtv-+ive percent of all students participating showed 
improvement in their 1990 Social Studies grade compared tn 
their 1990 Social Studies grade. Thirty-~ive percent 
remained the same. The Social Studies quality point average 
for the tested population in 1989 was .63. The Social Studies 
quality point average for the tested population in 1990 was 
It was determined that the overall improvement in the 
Social Studies quality point average was .85. 
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Ninety-three percent o+ all students participating 
showed improvement in their overall quality point average. 
Seven percent remained the same. The overall quality point 
average for 1989 was .66. The overall quality point average 
for 1990 was 1.51. It was determined that the populations 
overall quality point average was .85. 
SUMMARY 
In this Chapter Three instruments were used to discuss 
the academic improvement of students enrolled in Education 
For Employment at Churchland Junior High School. A~ter their 
first year o+ enrollment, various results were presented and 
discussed. Figures were provided ~or review. 
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
The problem o+ this study was to determine the academic 
improvement o+ Education For Employment Students at 
Churchland Junior High School a+ter their ~irst year o+ 
f:·?n1··· o 11 ment. This chapter summarizes the procedures used in 
this research, draws conclusions about the +indings of the 
study, and makes recommendations based on these +indings. 
SIJMMAF~'.Y 
In reviewing the literature, .:: J •• .!. l .•• t-,v th,,'!! oN ,' 
year 2000 one third of the American population will be 
economically disadvantaged and at risk o~ becoming illiterate 
citizens lacking the necessary skills needed tc meet the 
manpower needs of America's work ~orce. :0 i "::>2 dva.nt a.CJ''·"' d 
students are the students most frequently tardy, truant, and 
They retain lower test scores and class grades 
When students drop out of school their lives are forever 
d:i.mi.nis.hE:?d., Their chances of obtaining gainful employment 
contributing members o·f society i;:1. , •.• e c:1 ~-e,?. t J ,,., - . 
This dilemma rns+= the United States government 
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millions of dollars annually 1n social programs. 
developing success+ul programs that meet the needs of 
di s;:,..,,jv;:,.nt,:::,.ged ',,·::·.ud0.int s. 1, i 11 i. t 1:2t"-:':1.c:y and uriemp l oymEnt rnay be 
drastically reduced. As a result of implementing educational 
programs for the disadvantaged student, individuals who may 
have previously given up on education become literate 
citizens capable of learning the skills necessary to compete 
in the work force. This provides the United States with a 
more productive literate society that will increase our tax 
base while reducing the cost of social programs. 
In August of 1989, Portsmouth Public Schools, Portsmouth 
Virginia, implemented a program designed to assist 
:2conomically disadvantaged students that had been identified 
as ootential dropouts. The course was entitled Education For 
Employment and was offered to students in the sixth and 
The purpose of Education For Employment was to present 
the students with the basic living and employment skills that 
become essential upon leaving school. It assisted in keeping 
the students enrolled in school while helping them reap the 
rewards of an academic program. It also aided in keeping the 
students enrolled 1n school while obtaining the bene+its of a 
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vocational program. 
To determine the academic success of the students 
enrolled in the program. Students were administered two sets 
of tests at the beginning of the school year and at the end 
of the school year. The test scores were then compared to 
determine grade level and per~ormance improvement. Year end 
grades for the 1989 school year were compared to the year end 
grades for the 1990 school year to determine improvement in 
the students quality point average. 
CONCLUSIONS 
Based on the data presented in Chapter I½ it was 
determined that students enrolled in the Education For 
Employment program at Churchland Junior High School showed a 
significant academic improvement a+ter one year of 
enrollment. The participants overall grade level ability 
improved on the average of two years and one month. The 
average quality point average of participating students 
increased ~rom ,66 to 1.51, an improvement o+ .66 point on a 
4.0 scale. The average improvement of the participating 
student's skills test was +ifty-seven points. The +irst t~~~ 
administered in September revealed an average score of 28. 
After repeating the test in June test scores rose to an 
average score of 85. 
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The English proficiency of the participating student 
improved by the end of the first year of enrollment. Grade 
level abilities in Vocabulary improved on the average of one 
year five months. Grade level abilities in Comprehension 
improved one grade six months. Grade level abilities in 
Language Mechanics improved one year eight months. Grade 
level abilities in Language Expression improved one year 
eight months and grade level abilities in Spelling improved 
two years four months. The English quality point average for 
participating students improved .97 points on a scale. 
The Math proficiency of participating students improved 
by the end of the first year of enrollment. Grade level 
abilities in Math Computations improved on the average of two 
years two months and the grade level abilities in Math 
Concepts and Applications improved three years one month. 
The Math quality point average +or participating students 
improved .72 points on a 4.0 scale. 
RECOMMENDATIONS 
Based on the ~indings of this research it is recommended 
that a larger teaching sta~~ should be hired to allow more 
students the opportunity to participate. Participation in 
the program should not be limited to the economically 
disadvantaged but to all students who have fallen behind in 
their grade level abilities. To improve the results of the 
40 
program, instructors should devise a plan that would 
encourage parental participation and support. 
41 
BI DL I l1G~:P1F'HY 
(4ngelette', Siste1·· ~:uth, "Meeting The Heeds o·F Inner-City 
Childt·en," ft·incipal. September 1989!, pp. 11-13. 
Br·o~-m, B. Brad-fm·d a.nd St ienbe1··g, Lallt·ence, "Academic 
Achievement and Social Acceptance," Educi::\tional 
Qige~st.. Mat·ch 1990, pp. 57--60. 
B1···own, Fn~.nk B. Ed. D., Crisis ..In Secondat·y _Education. 
Prentice-Hall Publishers Inc., Englewood Cli-f-fs, 
1\1. J. , 1984. 
C,::\va:.:::os, Lauro F., "Building B,· .. idges Fo1·· At-Pisk Chilcfren," 
E't-inc:ipal. May· 1989, pp. 6-15. 
CCJhen, Posettci M., "Leat·ning Fn:im Failure: Finding The 
Formula For Success In One Middle School At-Risk 
F'1··ogram, " American Sf.~condarv Educ at ion. '-.)o 1. 18 
No. 1, 1989, pp. 13-16. 
Hasha, P:,. "~:eaching Out To Amet·ica's Dropouts: t.Jhat to Do?!, 11 
Phi peltcl l<appi:l.!"J. Fall 1989, pp. 256-263. 
Snydet·, Thomas D., "Trends In Education, 11 Principal. 
September 1989, pp. 6-9. 
42 
